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The importance of Interaction in the Classroom:  
The more ELLs interact with English speakers, the more they will develop English 
proficiency. That doesn’t mean their first language should not be used as a resource.  
It simply means we need to support both L1 and L2 in strategic ways.  

One of the major benefits of having ELLs in the mainstream classroom is the opportunity 
to interact with English speakers. That advantage is completely nullified, however, if 
ELLs are sitting and working by themselves, never uttering a word to another student.  

If ELLs are going to develop proficiency in English, they must comprehend the 
language of the classroom and they must interact with their peers so they can use 
English in meaningful ways as frequently as possible. 

Graphic Organizers 
Graphic Organizers (GO) are a powerful tool for enhancing comprehension, fostering 
interaction and developing oral language. 

The GO on the next page is a timeline with the names of the four types of Early Man.  

It provides a visual representation of when they lived and allows students to preview 
what the chapter is about before they even open the text. Students can also answer 
questions with the information provided on the GO. Look at the GO and answer these 
questions. 

•   1. Name the four types of Early Man 
•   2. Who lived first? 
•   3. Who lived the longest? 
•   4. Who do humans resemble the most? 
•   5. What two types lived at the same time? 



 

 

The questions guide students to think about the information and give them an 
opportunity to use oral language when they answer the questions.  

In terms of fostering interaction, teachers should not ask the whole class each of the 
questions. While the first question can be a whole class question, the other questions 
should be answered with a partner or with a think-pair-share. That way everyone is 
participating, using English while learning content—the four types of Early Man.     

Oral Language Across the Stages of Proficiency 
In order to promote oral language development, we need to accommodate the linguistic 
levels of our ELLs by asking questions that match their level of proficiency.  Notice the 
kind of response required across the different questions below.  

•   WIDA Level 1 Entering/Preproduction: Point to the first type of Early man. Circle 
the two types of Early Man who lived at the same time.  

•   WIDA Leve l 1 Entering/Early Production: Is homo habilis or homo erectus the first 
type of Early Man? Who lived the longest?  

•   WIDA Levels 2-3 Beginning & Developing/Speech Emergence: Using the words 
first, second, third and fourth, tell the order of early man 

•   WIDA Levels 4-5 Expanding & Bridging/Intermediate Fluency: Explain how long 
Homo Habilis and Homo Erectus lived. 

 



Notice that the questions support all levels of English proficiency. While WIDA Level 1 
students (Entering) or preproduction students can show comprehension by pointing, 
more linguistically advanced students can be provided discourse markers (first, 
second…) to help them answer their question to show comprehension. 

Cooperative Learning  

Cooperative Learning is an effective strategy for making our lessons interactive as 
long as we provide the support ELLs need to be productive, active members of a 
cooperative group. Below is a link to an article that specifically addresses ELLs and 
cooperative learning. 

http://www.colorincolorado.org/article/cooperative-learning-strategies 

Sentence Frames 

We can help ELLs participate in cooperative activities by providing scripts or sentence 
frames that support spoken discourse. The link below provides a packet of sentence 
frames across content areas and below the link is a chart with sample sentence 
frames for making inferences. 

apsesol.typepad.com/files/sentence-frame-sample-on-classroom-poster.doc	  
 

 
 



Total Physical Response (TPR) 
•   TPR is a language teaching strategy that uses commands to introduce and teach 

vocabulary. TPR is particularly effective with beginning ELLs, but is a fun strategy to 
use with the whole class. In a typical TPR lesson, the teacher gives a command and the 
students follow the command with a physical response 
 

•   To learn more about TPR, links to one article and two TPR video clips where you can 
see the strategy in action are below. 
 
As you will see from the reading and video clips, there are as many ways to use TPR in 
the classroom as there are teachers. With a little imagination, it can be used across 
grade levels and in all content areas to teach content vocabulary.  For example, the 
science teacher preparing to teach the parts of a microscope can use TPR with the 
whole class. 
 
 

 
After introducing 3-4 parts/terms at a time, the teacher can give students commands 
to point to the different parts until they are all learned 
 
Students can also be paired with a partner where they take turns giving each other 
commands.   
 
http://www.colorincolorado.org/article/oral-language-development-beginners 
 
https://www.youtube.com/watch?v=kLWQzRJBdRI 
 
https://www.youtube.com/watch?v=iIPLrubA5Bc 



Information Gap Activities 
An information gap task is a language teaching strategy where students are missing 
information necessary to complete a task or solve a problem. Students must 
communicate with their classmates to fill in the gaps. 
 

 
Information Gap Instructions: 
Partners sit together in such a way that one faces the Smart Board (Partner A) and the 
other faces away from the Smart Board (Partner B). On the Smart Board is the poster 
entitled: The Polygon Family Tree. 
 
Using only words, Partner A asks his/her partner to draw and label one polygon at a 
time on the Polygon Family Tree. Partner B is not allowed to look at the Smart Board 
the entire time. Partner A is only allowed to use words to describe the polygon, but is 
not allowed to call it by name. 
 
Students then reverse roles.  
 
At end of the activity, Partner A and Partner B will have completed their worksheet with 
instructions given to them by their partner. At the end of the activity, their worksheets 
should be identical with each of them having four polygons. 
 
 
 
 



Another Information Gap Activity 

 
 

\ 
Instructions: 
Partners sit together facing each other with their respective worksheets. Remember 
Partner A and Partner B have different information on their worksheets. They are not 
allowed to see each other’s worksheet.   
 
To complete the worksheet, Partner A needs Partner B’s information. Using only words, 
Partner A asks Partner B directs his/her partner. 
 
Students then reverse roles.  
 
At end of the activity, Partner A and Partner B will have completed their worksheet with 
information given to them by their partner.  



Content Based Information Gap Activity Based on Richard Wright’s  
Short Story “The Street” 
 

 
 

 
 
 
 
 
 



Instructions: 
In this Information Gap Activity, partners A and B take turns asking each other questions 
to fill in the gaps, or empty cells, on their worksheets.   
For example, Partner A asks: “How old is Mama?” Partner B can answer with 
information from his worksheet. 
 
Partner B then asks: “What problem is Mama having?” Partner A can answer with 
information from his worksheet. 
 
After the pair fill in all the gaps on their respective worksheets, they work together to 
answer the questions on the bottom of their worksheets.  
 
Not only have students engaged in an oral language activity, but they have also built 
the background knowledge they need for comprehending the story they are about to 
read.  
 
 
Additional Resources: 
 
Welcome to Project DELTA’s ESOL (English to Speakers of Other Languages) 
professional development videos. These videos are intended for teacher-educators in 
teacher education programs, either with infused content and/or stand-alone 
coursework in ESOL. The videos were designed in consideration of a two course, ESOL 
infused teacher education program model, such as the ProTeach program at the 
University of Florida. However, varied other teacher education programs, institutions of 
higher education, or local school district professional development (PD) programs in 
ESOL may find these videos useful to prepare teachers or to reinforce teacher learning 
in professional learning communities.  
 
In Video 2 Segment, 2 Ms. Abreu demonstrates the use of ESOL strategies in her 
math class. In addition to verbal and nonverbal strategies that facilitate her ELLs’ 
learning, Ms. Abreu uses grouping strategies to ensure that her students feel “safe” 
and are able to produce language in small groups. She also discusses home-school 
communication strategies with non-English speaking parents, and provides some 
suggestions for teachers of ELLs working in mainstream classroom settings. 
 
https://education.ufl.edu/project-delta/facilitators-guide/ 
 
For more information, see Project STELLAR https://education.ufl.edu/stellar/ 
 
 


